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The investigators used the meta-cognitive
vareness scale constructed and validated by Babu,
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{30-59 are considered to have low meta-cognitive
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Thercliability of the test is established by the investigators,
whichis found to be 0.86 by the test-retest method. The
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In Table-1 the mean (46.01) and standard deviation
(15.54) scores of the entire teacher trainees show low
meta-cognitive awareness. The mean (131.63) and
standard deviation (42.83) scores of the teacher trainee’s
attitude towards teaching is favourable. It is found that
the entire sample of teacher trainees reveals low

meta-cognitive awareness and favourable atiitude towards
teaching,

TABLE2

THE TEST OF SIGNIFICANCE (‘- TEST)
OF META-COGNITIVE AWARENESS
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OF TEACHER TRAINEES
Sub G Signifi
Variables 5 N |Mean| S.D, Val cance at
REORER T 0,05 level
Male 75 156.99 | 19,58
Gender 12.63 |Significant
Female |125|33.54( 529
Less than |, el 4522 | 19.12
22 Years e
Age 3.86 |Sigmficant
Above o 15365 18.06
22 Years
English | 0 152,64 | 1972
Mediiim Medium 12.41 |Significant
f Stud .
b Malay.nlnm 120 34.03 | 5.48
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medium trainees, It is found from Table. 2 that the mean
meta-cognitive awareness scores of teacher trainees fall
in the range of 30-39. Henceitis concluded that teacher

trainees have low meta-cognitive awareness.
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Table-4 shows that there is no significant relasos
between meta-cognitive awareness and attitude iow
teaching. The ‘r’ value is 0.23 at 0.01 level. This!
indicates that the relationship between meta-cogal
awareness and attitude towards teaching is low.

DISCUSSION

Male teacher trainees have better meta-cogH
awareness than female teacher trainees. But fomsl
trainees are often reluctant to apply sn-ategiwﬂi"ﬂ
previously used in their class room situations: 'ﬂ#‘:
female teacher trainees should be prompie® ™

strategies and transfer them to new situations:

Leaming to apply new approaches takes 5
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strategies efficiently and competently: Resu®
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b 2 ywz fag iy hne €Xposures to media,
g\yspi-"ers an _]OU.ITI s and show better meta-cognitive
eSS and attlr‘ud6 towards teaching. It is often
si0 red that the tranees who studied in English medium
joolshave better attitude towards teaching because of
,yaried exposures and work experience received durin g
irstudy. Tranees who belong to the age group of less
n22 years have exhibited unfavourable attitude towards
ching. This could be due to the lack of exposure to
ching and understanding the methodical approaches in
ching and learning. The correlation study has shown
t there 1s low relationship between meta-cognitive
areness and attitude towards teaching. This also
icates that the relationship between metacognitive
reness and attitude towards teaching is negligible.

'.COMMENDATIONS

It is recommended that female teacher trainees
be given better attention in sparing more time
for reading and comprehending concepts and to
control their thinking process.

More applied aspects of cognitive strategies should
be used to analyse the learner’s cognitive processes
and to conduct analytical tests and comprehension
tests in their respective class rooms.

Itis recommended that competitions be conducted
in class rooms to stimulate cognitive and non
cognitive abilities among B.Ed. trainees.

ONCLUSION

It is important to focus 0
Mphasis on developing multip
Mlying and executing strategies for control
Mocess and monitoring the thinking sty
Minces. It can be concluded that the teacher trainees who
!h’ﬁsourceﬁll agents of transformation of the youns
#eration have to concentrate on accelerating the
“Witive capabilities. The parents and teachers should

Yeeffective strategies.

ur attention on laying
le competencies and
ling the thinking
les of teacher
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